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What	
  We	
  Will	
  do	
  This	
  Session?	
  

•  How	
  can	
  we	
  effec.vely	
  integrated	
  research	
  to	
  
develop	
  literacy	
  skills	
  and	
  content	
  learning?	
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TEACHER RESEARCH UNIT GUIDE STUDENT MATERIAL  TEACHER  MATERIAL 

I. INITIATING INQUIRY 

Students determine what they want to know 
about a  topic and develop inquiry questions 
that they will investigate. 

1. Introduction to Unit Student Research Plan Teacher Research Unit Guide 

2. Exploring a Topic 
Exploring a Topic 

TCD Checklist 
Exploring a Topic (Annotated) 

3. Conducting Pre-searches Potential Sources Potential Sources (Annotated) 

4. Vetting Areas of Investigation Area Evaluation Checklist Area Evaluation Checklist 

5. Generating Inquiry Questions Posing Inquiry Questions Research Criteria Matrix 

II. GATHERING INFORMATION 

Students find and take notes on sources that 
will help them answer  their  inquiry questions 
and define the scope of their investigation. 

1. Planning for Searches   

2. Assessing Sources 
Potential Sources 

Assessing Sources Handout 
Assessing Sources Handout 

3. Making and Recording Notes Taking Notes Taking Notes (Annotated) 

4. Building an Initial Research Frame 
Posing Inquiry Questions 

Research Frame 
 

5. Conducting Searches Independently Students repeat steps 1-3  Research Criteria Matrix 

III. DEEPENING UNDERSTANDING 

Students analyze key sources to deepen their 
understanding and answer their inquiry 
questions. 

1. Selecting Key Sources Assessing Sources Handout  

2. Reading Sources Closely Forming EBC (tool and handout)  
EBC Criteria Checklist 

 

3. Discussing Types of Claims  

4. Writing Evidence-Based Claims about Sources 
Writing EBC Handout 

Connecting Ideas Handout 
Research Criteria Matrix 

IV. FINALIZING INQUIRY 

Students synthesize their information to 
determine what they have learned and what 
more they need to know about their area of 
investigation. They gather and analyze more 
information to complete their inquiry. 

1. Addressing Inquiry Paths  

2. Organizing Evidence  

3. Evaluating Research  Research Evaluation Research Evaluation Checklist 

4. Refining and Extending Inquiry Students repeat Parts II and III Research Criteria Matrix 

V. DEVELOPING AND 
COMMUNICATING AN EVIDENCE-
BASED PERSPECTIVE 

Students  review and synthesize their research 
to develop and communicate an evidence-
based perspective on their area of 
investigation. 

1. Reviewing Research Portfolios 
Organizing EBC 

Synthesizing EBC 
Research Criteria Matrix 

2. Expressing an  Evidence-Based Perspective 
Evidence-Based Perspective 

EBC Criteria Checklist 
Connecting Ideas Handout 

Research Criteria Matrix 

3. Writing a Bibliography   

4. Preparing to Meet Research Purposes   

Forming EBC 
Organizing EBC 

Synthesizing EBC 

DUCATION 
LL OD 

Ini.a.ng	
  
Inquiry	
  

•  It	
  all	
  begins	
  with	
  a	
  
great	
  ques.on.	
  

•  Developing	
  Essen.al	
  
Ques.ons	
  

•  hTps://
www.teachingchanne
l.org/videos/
structure-­‐learning-­‐
essen.al-­‐ques.ons	
  

Gathering	
  
Informa.on	
  

•  Using	
  Cri)cal	
  
Thinking	
  to	
  Find	
  
Trustworthy	
  
Websites	
  

h:ps://
www.teachingchannel.org/
videos/analyzing-­‐websites-­‐
with-­‐students	
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EVALUATING WEBSITES

PURPOSE

ACCURACY

USEFULNESS

UP-TO-DATE

SOURCE

PRESENTATION

NOTES/QUESTIONS

Are you using the site for its intended purpose (entertainment, news, 
political/religious influence, etc.)?

Can the information on the site be verified in another print or web source 
published by a known company/expert in the field of study?

Is the site free of spelling and grammatical errors?

Is the information presented biased or un-biased, presented as fact or 
opinion?

Do other sources conflict with the information presented?

Does the website comprehensively address the actual topic being 
researched?

Is the information presented thorough, containing links to other sources 
that address the topic?

Is the information on the site current (if applicable)?

Are the links on the site current?

Is the author clearly identified, well-known in the field, and accessible by 
email or mailing address?

Is the publisher of the site listed and accessible by email or mail?

Is the information easily accessible?

Is the web design professional and easy to read?

Is the website organized with labeled sections?

Does the site contain a bibliography and follow copyright laws?

Figure 7.1 Evaluating Websites
Short

Long
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From:	
  McKnight,	
  Katherine	
  S.	
  (2014).	
  Common	
  Core	
  
Literacy	
  for	
  ELA,	
  History/social	
  Studies,	
  and	
  the	
  

Humani:es:	
  Strategies	
  to	
  Deepen	
  Content	
  Knowledge	
  
(grades	
  6-­‐12).	
  	
  San	
  Francisco:	
  Jossey-­‐Bass.	
  

Deepening	
  Understanding	
  

Write	
  arguments	
  to	
  
support	
  claims	
  in	
  an	
  
analysis	
  of	
  substan.ve	
  
topics	
  or	
  texts,	
  using	
  valid	
  
reasoning	
  	
  
and	
  relevant	
  
and	
  sufficient	
  evidence.	
  
	
  

Finalizing	
  Inquiry	
  

•  Organizing	
  Informa.on	
  

•  Post	
  It	
  Note	
  Ac.vity	
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“Ya Know” vs Purposeful Academic Language Development 

•	
  Answers	
  a	
  specific	
  ques.on	
  given	
  in	
  a	
  prompt	
  or	
  asserts	
  an	
  
independent	
  claim	
  generated	
  by	
  the	
  student.	
  
	
  
•	
  Claim	
  statement	
  oeen	
  suggests/addresses	
  an	
  audience.	
  
	
  
•	
  Tells	
  readers	
  why	
  the	
  issue	
  is	
  significant*.	
  Providing	
  key	
  words	
  
as	
  part	
  of	
  an	
  essen.al	
  ques.on	
  unit	
  oeen	
  helps	
  students	
  express	
  
this	
  significance	
  and	
  their	
  reasoning.	
  For	
  example,	
  in	
  discussions	
  
of	
  Facebook	
  and	
  teens,	
  “privacy,”	
  “freedom,”	
  and	
  “safety”	
  are	
  
key	
  terms	
  students	
  will	
  need.	
  
	
  
*CCSS 

claim 

•	
  Quota.ons	
  from	
  the	
  text	
  (Word	
  for	
  Word).	
  	
  
	
  
•	
  Summary	
  of	
  text.	
  	
  
	
  
•	
  Paraphrased	
  informa.on.	
  	
  
	
  
•	
  Facts	
  &	
  sta.s.cs.	
  
	
  
•	
  Anyone	
  engaged	
  in	
  the	
  argument	
  can	
  find	
  this	
  
and	
  use	
  it. 

  evidence 
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•	
  The	
  source	
  of	
  the	
  greatest	
  language	
  and	
  cogni.ve	
  
demands.	
  	
  
	
  
•	
  This	
  is	
  thinking	
  spelled	
  out.	
  	
  
	
  
•	
  Answers	
  this	
  ques.on:	
  “How	
  does	
  that	
  evidence	
  
help	
  prove	
  the	
  claim?”	
  	
  
	
  
•	
  Where	
  rigor	
  and	
  learning	
  reside. 

 reasoning 

  counter-­‐claim 
•	
  Bring	
  it	
  on!	
  The	
  counter-­‐claim	
  challenges	
  students	
  to	
  consider	
  
other	
  viewpoints	
  by	
  asking	
  them	
  to	
  state	
  an	
  opponent’s	
  argument	
  
and	
  to	
  develop	
  a	
  rebuTal	
  from	
  a	
  shared	
  value.	
  
	
  
•	
  A	
  natural	
  and	
  serious	
  game,	
  debate	
  is	
  animated	
  by	
  counter-­‐	
  
argument.	
  Responsiveness	
  to	
  another	
  argument	
  makes	
  the	
  
counter-­‐claim	
  in	
  wri.ng,	
  play,	
  discussion,	
  or	
  crea.on	
  the	
  most	
  
engaging	
  aspect	
  of	
  cerca.	
  
	
  
•	
  Exploring	
  opposing	
  viewpoints	
  is	
  a	
  strong	
  thread	
  throughout	
  all	
  
academic	
  standards,	
  from	
  the	
  College	
  Readiness	
  Standards	
  to	
  the	
  
Common	
  Core	
  Standards.	
  	
  
It	
  is	
  also	
  a	
  skill	
  featured	
  prominently	
  in	
  Advanced	
  Placement	
  
assessments	
  across	
  disciplines. 

audience-­‐appropriate	
  	
  
language 

•	
  Academic	
  Language	
  Learners	
  (ALLs)	
  and	
  English	
  Language	
  Learners	
  (ELLs)	
  
struggle	
  with	
  the	
  power	
  of	
  their	
  own	
  ideas	
  because	
  they	
  oeen	
  lack	
  the	
  
language	
  or	
  the	
  confidence	
  to	
  express	
  the	
  abstract	
  concepts	
  and	
  complex	
  
ideas	
  that	
  are	
  the	
  basis	
  of	
  reason-­‐	
  giving	
  in	
  all	
  forms	
  of	
  argumenta.on.	
  
	
  
•	
  Academic	
  terms,	
  discipline-­‐specific	
  sentence	
  frames,	
  and	
  arguespeak	
  can	
  
be	
  provided	
  to	
  scaffold	
  these	
  challenges.	
  
•	
  In	
  reading,	
  students	
  can	
  begin	
  to	
  see	
  arguments	
  with	
  a	
  kind	
  of	
  X-­‐ray	
  vision	
  
when	
  they	
  are	
  given	
  this	
  support,	
  providing	
  more	
  support	
  and	
  prac.ce	
  for	
  
challenging	
  reading.	
  
	
  
•	
  Students	
  can	
  be	
  taught	
  about	
  correct	
  usage,	
  punctua.on,	
  or	
  even	
  the	
  
aptness	
  of	
  a	
  word	
  choice,	
  when	
  we	
  pay	
  regular	
  aTen.on	
  to	
  these	
  details	
  
within	
  a	
  systema.c	
  program. 
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Take	
  Out	
  Your	
  Cell	
  Phones	
  Please…	
  

16	
  

Move	
  into	
  
groups	
  of	
  

5	
  

Step	
  One	
  
•  Step	
  1	
  
•  As	
  a	
  group	
  of	
  5,	
  write	
  5	
  descrip.ons	
  of	
  a	
  cell	
  phone	
  
(func.onality,	
  size,	
  etc..)	
  

•  	
  Make	
  2	
  copies	
  of	
  each	
  of	
  the	
  five	
  descriptors	
  on	
  
each	
  piece	
  of	
  paper.	
  

Like	
  this:	
  
	
  

17	
  

Can	
  connect	
  to	
  the	
  
Internet	
  

Can	
  connect	
  to	
  the	
  
Internet	
  

•  	
  Count	
  off	
  1-­‐5	
  
	
  	
  
•  Evens-­‐Use	
  the	
  5	
  descriptors	
  as	
  evidence	
  in	
  an	
  argument	
  suppor.ng	
  

the	
  claim	
  that	
  students	
  should	
  be	
  allowed	
  to	
  use	
  cell	
  phones	
  in	
  
schools.	
  

•  Odds-­‐	
  Use	
  the	
  5	
  descriptors	
  as	
  evidence	
  in	
  an	
  argument	
  suppor.ng	
  
the	
  claim	
  that	
  students	
  should	
  not	
  be	
  allowed	
  to	
  use	
  cell	
  phones	
  in	
  
schools.	
  

	
  	
  
•  Number	
  5	
  will	
  be	
  the	
  judge/.ebreaker	
  
	
  
•  Each	
  team	
  has	
  5-­‐7	
  minutes	
  to	
  use	
  evidence	
  to	
  construct	
  an	
  

argument.	
  No	
  evidence	
  can	
  be	
  used	
  without	
  a	
  reason	
  aTached.	
  

18	
  

Step	
  Two	
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Step	
  Three	
  

•  Each	
  team	
  presents	
  their	
  argument.	
  
	
  
•  Each	
  team	
  then	
  has	
  a	
  chance	
  to	
  submit	
  2	
  
counter-­‐arguments.	
  

	
  
•  Each	
  team	
  submits	
  rebuTals.	
  
	
  

19	
  

Who	
  Wins?	
  

•  Person	
  #5	
  is	
  the	
  .ebreaker	
  who	
  must	
  award	
  
the	
  reason-­‐counter-­‐argument	
  point	
  to	
  the	
  
team	
  with	
  the	
  strongest	
  argument	
  for	
  the	
  
shared	
  value:	
  Learning,	
  which	
  one	
  helps	
  kids	
  
learn	
  more?	
  That’s	
  who	
  should	
  win.	
  

	
  

20	
  

How	
  Should	
  I	
  Present	
  My	
  
Research?	
  

•  hTps://www.teachingchannel.org/videos/
high-­‐school-­‐biography-­‐project	
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Email:	
  Ka)e@KatherineMcKnight.com	
  
	
  
Website:	
  www.KatherineMcKnight.com	
  
	
  
	
  
TwiTer:	
  @literacyworld	
  
	
  
	
  
Facebook:	
  Ka)e	
  McKnight	
  Literacy	
  
	
  
	
  
See	
  my	
  blog	
  at	
  www.KatherineMcKnight.com	
  

How to Reach Me: 


