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REQUEST

Choose a text that has easily identifiable
stopping points for discussion and prediction.
Choose high level (inferential, synthesis, and
response) questions for each section of the text.

Preview the text prior to reading. Discuss
background information and vocabulary.

3You will ask questions about the text.

Have the students read to a pre-determined
point. Next, instruct the students to write
down and ask as many questions as they can. You
respond to the students WITHOUT looking at the
text.

Once the students have asked their
questions, everyone will close his or her
book, and now you will ask students your
prepared higher-level questions. At this point, you
are serving as a role model for the students by
asking these kinds of questions.

Repeat the reading-questioning cycle for each
pre-selected stopping point for the text.




POSTCARDS

Directions: On the front of your postcard
Illustrate a scene that you think is
important. On the back, explain
why you think the scene is
important and what happened
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The Directed Reading and
Thinking Activity develops
the students’ purpose for
reading a selected text.

This activity helps students to
become more active readers
as questions are considered

during their reading.

When students use this
activity, especially when they
are reading textbooks, they
are better able to focus on the
content as well as main ideas
and concepts.
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INQUIRY CHART

The Inquiry Chart (I-Chart) is a strategy
that enables you to generate meaningful
questions about a topic and to organize
your writing.

You will integrate prior knowledge or
thoughts about the topic with additional
iInformation found in several sources.

The I-Chart procedure is organized into
three phases: (1) Planning

(2) Interacting

(3) Integrating/Evaluating

Each phase consists of activities designed
to engage you in evaluating a topic.

Inquiry Chart (I-Chart)

www.adlit.org/strategies/21826



CORNELL NOTES:




TEXT, THINK, CONNECT

Text Facts. In this column, you will record
iImportant information. This information could
iInclude direct quotes or words and phrases that
Interest the reader.

What do you think about the text? In
this column, students record what you think
about the text and the author’'s message. Record
vour impressions and make efforts to interpret
the text.

Connections. When we read, we make
personal connections with the text. We
connect the text to our personal experiences,
knowledge, and beliefs. In this column, students
record what this text reminds you of in your
personal life.




CONCEPT SORT

What is 1t?

Introduces students to the vocabulary of
a new topic or book.

Students are provided with a list of
terms or concepts from reading material.

Students place words into different

categories based on each word’s
meaning.

Categories can be defined by the teacher
or by the students.

When used before reading, concept sorts
provide an opportunity for a teacher

to see what his or her students already
know about the given content. When
used after reading, teachers can assess
their students’ understanding of the
concepts presented.




